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BECOMING A PRIMARY SCHOOLTEACHER IN BRITAIN: THE SITUATION IN 2010 
There are currently several routes into primary school teaching in the United Kingdom. The regulations differ 
slightly for England, Wales and Scotland, so these remarks apply to England only. All routes into teaching are 
overseen by the TDA (Training and Development Agency for Schools). 
 
In England there are, essentially, three ways to become a teacher, either through an undergraduate degree course, 
or a post-graduate teacher training course (those within the profession resist this nomenclature and insist on 
‘teacher education course’), or, thirdly, an employment-based training. These are detailed below. 
 
All courses preparing students for a teaching career are expected to develop several core skills.  
 
These are: 
(1) A knowledge and understanding of the relevant national curriculum programmes of study. 
(2) Planning and preparing of lessons and setting learning objectives. 
(3) Managing classes; promoting good behaviour; minimising disruption. 
(4) Using information technology and communication technology effectively. 
(5) Awareness of the professional values expected of teachers in their behaviour, both towards pupils and 
colleagues. 
 
1. Undergraduate routes into primary school teaching 
There are essentially two kinds of course available, which are similar but have different emphases: 
 
A. Bachelor of Education Courses. 
These courses are entered by most students (but by no means all) at 18 years of age and are three to four year 
courses if studied full-time or four to six years if studied part-time. They are available at numerous universities 
and have three main components, core studies in Education, training in teaching methods (often known as 
professional training or professional development) and studies in one or more academic discipline (usually at 
least two subjects, often more). The teaching methods component involves work in schools on teaching practice, 
supervised jointly by school staff and university tutors. In the most recent twenty years the Government has 
placed the main responsibility for this on the schools rather than the universities, although the university retains 
a key role in accreditation and the award of a classified degree. 
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B. Bachelor of Arts or Bachelor of Science Courses. 
These courses are similar to the B.Ed. degree courses outlined above but either the university concerned wishes 
to emphasize the subject content of the course in the course title or else there is in reality a greater emphasis on 
subject knowledge and less on the study of education and preparation for teaching. But as is the case with the 
B.Ed. degree, a minimum of 24 weeks must be spent in schools gaining teaching experience under supervision 
on three year courses, but 32 weeks if it is a four year course. As is also the case with the B. Ed. degree, awards 
can be made with or without Honours. These courses too are three or four years if studied full-time and four to 
six years on a part-time basis. 
 
Admission to these undergraduate courses is made through the Universities’ and Colleges Admissions Service 
which is the sole gateway into university courses of all kinds in the United Kingdom. 
 
2. Postgraduate teacher training 
There are two post-graduate routes into teaching. Both are outlined below. 
 
A. The Post-graduate Certificate in Education. 
This route into teaching was established by the major universities for those planning to teach in secondary 
schools during the final years of the Nineteenth century. It now caters for large numbers of graduates and 
prepares them for work in either the primary or the secondary sector. PGCE courses are one year full-time. 
 
A PGCE course assumes that the student has good subject knowledge in the field in which he plans to teach and 
concentrates on preparation for work in schools as a teacher. Since the introduction of the Council for the 
Accreditation of Teacher Education in 1983 the Government has specified most aspects of course content and 
the balance between work in college and work in schools. Students are obliged to spend a minimum of 18 weeks 
in school if they are enrolled on a course geared to primary school teaching, but 24 weeks if the course relates to 
secondary schools. The close involvement of school staff as mentors is also specified by the Government. 
 
The Open University and Canterbury Christ Church University both offer distance and on-line versions of this 
PGCE programme. In recent years the Government has offered cash inducements to students (with larger 
amounts awarded in shortage subjects such as Mathematics and Science). This was intended to increase the 
numbers of applicants while there were shortages. Since the credit crunch there has been a massive increase in 
the number of applicants coming forward but, so far, these awards are still made. Applications are made through 
the Graduate Teacher Training Registry and applicants for primary school teaching are allowed to nominate 
only two universities to which their application will be sent for consideration. To teach at primary level the 
Government insists that all applicants must have a GCSE or equivalent qualification in Mathematics, English 
and Science equivalent to a grade C award. The General Certificate of Secondary Education is the examination 




B. School centred initial teacher training (SCITT). 
SCITT courses are designed for graduates who wish to enter teaching through school experience rather than a 
university-based course. They are provided by consortia of schools and colleges and students are based for one 
full-time year in one particular school (the lead school) but will be expected to carry out teaching practice in 
more than one neighbouring school to ensure a variety of experience. For those planning to teach at primary 
level GCSE passes at Grade C are essential in Mathematics, English and a Science subject. Some SCITT 
courses involve university tutors as well as school-teachers. All SCITT courses award Qualified Teacher Status 
and some of those with university tutors involved also award a PGCE qualification. These types of course were 
introduced a few years ago as part of a solution to the chronic problem of teacher supply. They were intended to 
attract mature recruits from industry and commerce as well as new graduates. They remain popular at the 
present time. 
 
3. Employment based teacher training 
There are a number of employment based routes into teaching. All have been developed in the most recent 
twenty years as an attempt to bolster recruitment to the profession from those who otherwise would not have 
considered teaching as a career. One advantage of these routes is that they permit the payment of a salary (at the 
unqualified teacher rate, currently just over £15,000 per annum) whilst the student is training. Since most of the 
student’s time is spent in school there is no specified minimum period of teaching practice, as is the case with 
other courses.  
 
A. Graduate Teacher Programme 
This is an ‘on-the-job’ training programme designed to enable graduates who already have work experience or 
are in some other form of employment to qualify as teachers whilst working in schools and being paid at a 
lower rate than fully qualified teachers. 
 
B. Registered Teacher Programme 
This is a blend of work-based teacher training and academic study which is approved by one of the Employment 
Based Initial Teacher Training agencies which are now recognised by the Government. The course takes two 
years (less for those who already have some teaching experience) and those entering it must have already 
completed two years in higher education. It is designed for those who have yet to graduate and have decided to 
switch to teaching as a career, but who can only do so if they are paid whilst they are training.  
 
C. Teach First 
This is a demanding route into teaching, designed for those with ambitions to enter educational management. 
Entrants must hold an upper-second honours degree or above and follow a two year course involving teaching 
during school term time and intensive study at a Summer Training Institute. It is a two-year course, and, as is 
the case with other employment based routes, students are paid whilst they are qualifying. The Teach First 
programme is only available in five locations in Britain, the East Midlands, London, the North-West, Yorkshire 
and Birmingham. 
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THE PROFESSIONAL STATUS OF TEACHERS: THE ENGLISH CASE 
This presentation is my attempt to give the answer to a question which has hung over teaching in the United 
Kingdom for more than a hundred years. It is a question which may have resonances in other countries 
including Japan. The question is this: why is it that teachers in Britain, whether they have taught at primary or at 
secondary level, have never been afforded the respect, the remuneration and the regard which has been given to 
the major professions? Why are solicitors, architects and doctors all afforded more prestige and better rewarded 
financially than teachers? There can be no doubting the vital importance of what teachers do. The way in which 
a child is educated influences everything that he or she does in later life. There can be few greater 
responsibilities than influencing and moulding the thinking of a child. Yet teachers never seem to have the 
regard which, looking at the situation objectively, you might expect them to be given. 
 
There is a second question, or a question which follows from the first, and it is this: why is it that those teaching 
roles which are given a better degree of recognition involve teaching older children in what are seen as the 
better schools (often prestigious private schools, or ‘public schools’ as they are strangely called in England). 
Throughout my career it has seemed to me that the most difficult challengers in teaching confront those working 
with young children who are acquiring literacy and numeracy, often with minimal input from their own families. 
Why is it then that the primary teacher is in many ways the most disregarded of all? 
 
These are the two issues that I will attempt to address in this lecture. 
 
Any answer to these questions involves getting to grips with several prior questions. These are the ones which 
seem of most significance to me and I will try to deal with them one by one before moving on to the bigger 
issues.  
First, what are the characteristics of a profession?  
Secondly, how have the major professions developed in Britain?  
Third, how did teaching develop historically?  
Fourth, what factors have impeded the full professional recognition of teachers? 
We need to think about each of these issues before we can move on to the two main questions raised at the start. 
 
In conclusion I will try to sketch out an answer to the question of where all this leaves us today. In brief, what 
are the prospects for teaching as a profession in the light of these remarks? 
 
WHAT ARE THE CHARACTERISTICS OF A PROFESSION? 
Two authors, Harold Perkin and Konrad Jarausch, have during the most recent thirty years made influential 
comments on the professionalization of modern society and my thinking has undoubtedly been influenced by 
them. It seems to me that there are several key characteristics of professionalism as it developed (or was 
redefined) during the Nineteenth and Early-Twentieth centuries. Professions had been recognised for centuries, 
of course, most notably the clergy, the legal profession and medicine but the coming of industrialisation drove 
all of these pursuits, as well as other developing professions, under the influence of the universities, which 
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previously had been marginal to the recognition of a profession. So what were the new hallmarks of a 
profession? First, it involved the deployment of a skill which was not widely shared. Secondly, its members 
were recognised through professional bodies such as the Law Society or the British Medical Association. 
Thirdly, the professions came to be seen as pursuits which could only be entered after a rigorous education or 
training, the major part of which was to take place in the university. Incidentally professions came to be seen as 
well-rewarded financially and of high prestige. In brief, what happened at the start of the Twentieth Century was 
that, as the old elites began to crumble, particularly landed wealth and the military, a new elite emerged from 
middle-class origins which was needed to undertake some of the more complex services needed by a modern 
society. Underpinning all of these emergent professions was an ethic of service, the assumption that all clients 
were treated equally. 
 
If that is an accurate depiction of what constituted a profession by the mid-Twentieth century, then it is difficult 
to see at first glance why teaching remained at best marginal. But marginal it was: 
 
HOW HAVE THE MAJOR PROFESSIONS DEVELOPED IN ENGLAND? 
At the beginning of the Nineteenth Century subjects such as medicine, architecture and law were not studied at 
the universities (not in England, at any rate). Rather training for these professions was through a kind of 
apprenticeship and organisations such as the Inns of Court in London controlled and regulated the legal 
profession. The Royal Institute of British Architects was established in 1834. It soon gained royal patronage 
(another key to full professional recognition). Before the foundation of the organisation which was to become 
the British Medical Association in 1832 anyone could practice as a doctor. The BMA quickly established control 
of entry to the profession and was soon involved in medical reform at government level. By 1900 it was clear 
that, for each of these major professions, a period of study at university was necessary and medical, law and 
architecture schools began to appear within the British Universities. Once these professional bodies had 
appeared as gatekeepers of the profession and clear routes into them had been set up, then the maintenance of 
medical, architectural and legal expertise as a scarce resource and hard bargaining on pay levels both became 
possible. These were the keys to these there professions becoming amongst the best-regarded (and 
best-rewarded financially) in Britain.  
 
It must be remembered that these changes in understandings of professionalism took place just at the moment 
that Britain was entering its second phase of industrialisation (and Japan its first). The chemical, motor car and 
electrical industries all appeared at the end of the Nineteenth century and they demanded a whole new range of 
jobs and modes of employment. There was a massive expansion of what economists call the ‘tertiary’ sector of 
the economy, the service industries. The people in these new jobs needed the services of a far greater number of 
people employed in these professions. This too is part of the explanation. However, for us, talking about 
teaching, this only deepens the puzzle because these changes meant a much greater demand for teachers as well, 
with elementary education becoming universal and many more students going on to secondary school. So why 
were teachers not regarded as fully fledged professionals in the same way? 
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HOW DID TEACHING DEVELOP HISTORICALLY? 
Part of the answer lies in the ways in which teaching developed in Britain as a form of employment and that 
reflected the structure of the education system. It is no exaggeration to say that in two separate and distinct 
education systems emerged during the ‘early-modern’ period (roughly 1500-1760). The public schools and 
grammar schools developed to offer a classical education to the better off; for the poor all that was possible was 
some kind of elementary education, and that was by no means universal. The rift that this caused between those 
teaching in the secondary schools and those in the elementary sector (now the primary schools) has never 
completely been healed. 
 
But it seemed to make little difference whether someone taught in the elementary sector or the secondary. 
Teachers were all thought of as being of low status. M. G. Jones wrote a book on the Charity Schools and said of 
the teachers in them that they were: ‘the humblest of their kind...too insignificant for praise or blame’. In a 
debate on popular education in Parliament, Brougham said in 1820 that ‘while teachers are employed in an 
honourable and useful capacity, so good that no man effected more good in his generation than a parish 
schoolmaster, yet they move in an inferior situation in life’. Henry Dunn, who was the Secretary of the British 
and Foreign Schools Society said at about the same time ‘let anyone be named a schoolmaster and a feeling of 
insignificance and disrepute, and the idea that he is a fit companion for the vulgar, will be the consequence’. 
There can be no doubt then that teachers were not well thought of. Certainly, much of the discussion which has 
taken place during my career lifetime suggests that this has not really changed. If anything developments since 
the 1989 Education Reform Act have worsened the popular image of the profession, as I argued in my most 
recent book on progressive education. 
 
The elementary schools, which during the Nineteenth century provided the only education available for the poor 
became, after 1944, the primary schools. So, what happened to them more than a hundred years ago helps to 
explain how primary school teachers are seen in modern Britain. There were several important developments. 
The first was the introduction of the Revised Code n 1862. Now the Government decided what would be taught 
in elementary schools and announced that teaching would take place in six ‘standards’ which pupils were to 
work through. The Government also insisted that the curriculum would consist mainly of the ‘three Rs’ (reading, 
writing and arithmetic). Also, under the Revised Code the schools inspectors were to make an annual visit to 
each school to test the progress of the pupils and the pay of the teacher was made dependent on the results. In 
combination, these developments ensured that elementary school teaching remained a low-status occupation. 
Even worse, after 1870 the large number of new schools that were built were designed with central halls so that 
the head teacher could keep an eye on his staff, many of whom were pupil-teachers. The result was that teachers 
were supervised, inspected and told what to teach and how to teach it. In reality, the pupil-teachers were little 
more than apprentices. For the working poor, teaching in an elementary school might have been seen as 
respectable but was certainly not seen as a profession in the same way as the major professions. This may all 
seem to have happened a long time ago but it is impossible to understate its contemporary significance. Wider 
society formed its view of teachers and teaching whilst Britain was becoming industrialised and those 
judgements have proved to be long-lasting and very difficult to modify. 
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Meanwhile, although secondary school teaching was rather more highly regarded, it too was never fully 
accepted as a major profession. One reason for this was that the job of the teacher was thought to involve 
drudgery and in very many cases men turned to secondary school teaching only when their ambitions to join the 
church as a cleric or to teach in a university had failed. For very few was it a first choice career. This was the 
case even though secondary schools until the middle of the Nineteenth century were exclusively for boys and 
the staff were all male. 
 
For both levels of teaching (primary and secondary), it was not until around 1900 that any proper form of 
training which was universal developed. Even at the time I began my career in secondary teaching in the 1960s 
it was common for many teachers to have received no professional training. For the elementary school teachers 
there were training colleges in existence from the 1840s run by the churches but only a minority of those 
planning to teach in elementary schools could afford to train in them and, more importantly, these colleges were 
seen as being outside the university system and of lower prestige than the universities.  
 
During the Twentieth century there were several developments which impacted on the professional status of 
teachers. First, major economic downturns, such as the slump of the inter-War years, made teaching seem a safe 
form of employment, with little risk of redundancy (it is worth adding that this is exactly what is happening 
again right now following the credit crunch with a massive increase in the numbers applying to train as 
teachers). This idea that teaching was respectable was particularly true of the elementary schools where most of 
the teachers were female, usually from poor working-class backgrounds. For them especially teaching seemed a 
significant ‘step up’ in the world. But this respectability was not without its problems. Another aspect of being 
respectable was that females were expected to leave employment when they married and the ‘marriage bar’ was 
as strong in teaching as  it was in any other form of employment. Quite simply, a female teachers’ career lasted 
just as long as she was single and this was true until the 1940s when the Second World war led to a once for all 
change in practice. 
 
Another important development was the appearance of teachers’ trade unions during the Twentieth century. 
These had two results which worked against full professional recognition. First, they were divided, with 
separate unions for male and female teachers and several separate unions for those in the secondary schools. 
This meant that, secondly, teachers were unable to speak with a single voice and this remained the case into the 
1980s when the major industrial action undertake by teachers was made ineffective partly because of this 
divided inheritance. At that time a new union, the Professional Union of Teachers was set up to attract teachers 
who were opposed to industrial action. This disunity was very harmful to the professional status of teachers. 
 
Also, after the Second World war there was a massive increase in the demand for teachers caused by four 
factors; first, a high birth rate which persisted from 1946 until 1970. More children meant more teachers. 
Secondly, universal secondary schooling could only be implemented if there were enough teachers; thirdly, 
there was a drive to reduce class size which was slowly effective; fourth, the raising of the school leaving age 
and the growing number of pupils staying on in school beyond the minimum leaving age also required teaching 
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staff to make it happen. The result was over many years a series of emergency schemes to recruit teachers and 
this did nothing for the professional recognition of those working in schools. In 1958 in Staffordshire the 
teacher shortage was so acute that I was able to teach for one year as an unqualified teacher at the age of 18, 
working with students only three years younger than me in a comprehensive school. It was a wonderful 
opportunity for me to develop teaching skills before going to university but it did nothing for the professional 
mystique of teachers. I should add that I was far from alone at this time. 
 
The expansion and reorganisation of higher education which developed from the 1960s onwards (although it 
had begun immediately after the War ended) saw teacher training being brought within the university sector as 
part of a massive drive to establish an ‘all graduate profession’. Here we can see a real attempt to 
professionalise teaching. But the problem was that many of the older colleges of education, which had for the 
most part trained primary school teachers, were incorporated into new universities (often the old technical 
colleges) which were widely seen, at the beginning at any rate, as being of relatively low prestige by 
comparison with Oxbridge and the Red Brick Universities. Even worse, within the universities, education 
departments often struggled to be fully recognised by colleagues in other departments as being of proper 
university rank and standing. So, the low status of the profession was, without anyone really planning it, 
transferred to those parts of the system of higher education which were involved in the training of teachers. 
 
Strangely, looking back, the period which may have seen the greatest public respect being shown to teachers in 
Britain may well have been the years immediately after the Second World War. At this time there was a 
widespread respect for ‘experts’ (and teachers were for a few years at least seen as being among them). One 
further reason why this respect was so quickly eroded may well have been the fact that this was also a time 
when the profession began to reconsider the best way to teach children, young children especially. The post-War 
curriculum reform movement involved many teachers moving away from rote methods and drill towards a more 
informal and child-centred approach in the classroom. But, unfortunately, this also coincided with the time when 
parents were being encouraged to involve themselves more in monitoring and supporting their children’s 
progress through school. For many parents the abandonment of rote methods was seen as a backward step, and 
as evidence of a profession which was failing to live up to its own high standards. So, ironically, parent 
involvement may also have been a big factor preventing the full professional recognition of teachers. 
 
This was made worse by the development of the popular press, which from the 1980s onwards was all too ready 
to run campaigns suggesting that ‘education is not working’, that standards in schools were falling (both in 
terms of attainment and behaviour) and that many teachers were incompetent. Beyond this the establishment of 
the Council for the Accreditation of Teacher Education in 1984 marked a new determination by government to 
control directly what went on in teacher training courses. Course content was now specified precisely and soon 
afterwards teacher education courses became subject to inspection by the schools inspectorate in much the same 
way as were schools. The expansion of the profession and its being opened up to public scrutiny in this way did 




Coming on top of all this the long-running teachers’ industrial dispute of the mid-1980s was to prove a disaster 
for the profession. The disunity of the teachers’ trade unions was laid bare for all to see; much of the behaviour 
of striking teachers was depicted in the press as totally unprofessional and the right-wing elements of the 
popular press were given the opportunity for a field day. In retrospect, the idea that the teachers might succeed 
against the government of Margaret Thatcher where the miners had failed was preposterous. The result was an 
imposed settlement which stipulated how many hours teachers must work each year and a widespread view that 
teaching was not among the better forms of employment. The campaign for the full recognition of teachers was 
set back for a generation. 
 
What made things even worse was the fact that this coincided, historically, with the start of a twenty year period 
of full employment and growing affluence. The financial rewards for teachers failed to keep up or to get even 
close to the vast amounts which could be earned in the private sector and the inevitable result was a further 
erosion of the respect in which the general public held the teaching profession. In my most recent book, The 
death of progressivism, I have tried to show in detail how all of these factors in combination resulted in the 
teaching profession losing control of what went on in the classroom. 
 
The unpopularity of teaching as a career in the years following Margaret Thatcher’s reforms meant that, once 
again, government had a problem of teacher supply. The response this time was to introduce new, simpler and 
quicker routes in to teaching as a career. The undergraduate routes into teaching which I outlined at the start, as 
well as the PGCE, were already well-established. Now School Centred Initial Teacher Training was soon 
followed by the three employment-based routes which I have outlined as every effort was made to find enough 
classroom teachers. These alternative routes were not popular with any of us working within teacher education 
at the time since they could be seen as less demanding and in many cases were not subject to the plethora of 
government directives on course content which had been coming from the Ministry for more than thirty years. 
 
Ironically, the most recent twelve months have seen another twist in this long historical saga. The credit crunch 
has resulted globally in massive job losses and the United Kingdom with its large financial sector has proved to 
be particularly susceptible. In a situation where young graduates are finding it very difficult to find employment 
elsewhere in the economy place on teacher training courses are suddenly very popular again. Whether the job 
security offered by a post in teaching will lead to a widespread long-term reconsideration of the status of the 
teaching profession is doubtful but it is interesting that the pattern seen during the 1920s and 1930s when a 
major depression was under way, is now repeating itself. But, to sum up, the impediments to the full recognition 
of teaching as a profession are wide ranging, deep-seated and long-term. There is little evidence in my view that 
any major reconsideration is likely in the foreseeable future. 
 
SUMMARY: THE PROFESSIONAL RECOGNITION OF TEACHERS 
It is clear from this account of the development of teaching that there are many reasons why teaching has been 
so poorly regarded in Britain. The long history of government interference in what goes on in schools began 
with the Revised Code and has continued until today. The fact that much of the labour force is female has not 
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helped. Relatively low pay and the development of different, competing trade unions has also been a factor. For 
a long time training routes into teaching well ill-defined and were widely seen as inferior to those routes 
established within the major universities for other more prestigious professions. Historically, other forms of 
employment have been seen as more attractive, not simply because of pay levels but also because of conditions 
of service. Once this perception was established it became a part of the dynamic, feeding in to ongoing doubts 
that teaching could ever become a major profession. But more recently, other factors have come in to play. 
Controversies over teaching method have frequently been used to suggest that teachers are in one way or 
another inadequate, either incapable of teaching to a certain standard or committed to a set of values which is 
inappropriate. The image of the 1960s, which Right Wing critics see as a period when standards collapsed is 
(and also a period when many new teachers were trained), is used to justify calls for a return to ‘the basics’. The 
popular press, in the form it has taken since the Second World wear has not helped in this, with journalists and 
commentators all too often ready to use education as a political football. Finally, in recent years, the 
bureaucratisation of the work of teachers and the introduction of a new managerialism into the running of 
schools has undoubtedly done nothing for the self-image of teachers. In sum, we have here multiple factors 
which go to explain why teaching has never, and still, remains underappreciated as a professional activity. 
 
THE SECOND QUESTION: WHY HAS PRIMARY EDUCATION BEEN LESS PRESTIGIOUS THAN 
SECONDARY? 
As I said at the start, this is a question which has always puzzled me. I think the simple answer is that, for over 
one hundred years, the vast majority of primary schoolteachers have been female. Many head teachers of these 
schools are male (there is a massive difference for men and women entering primary school-teaching in terms of 
the likelihood of them becoming head teachers, and has been for a long time). These male teachers have, by and 
large, not been through elite routes in higher education, as is the case with leaders of the major professions. In 
brief, there is no element in the staffing of primary education that would lead one to think naturally that it 
belonged within the major professions. This may seem elitist, but is the reality. Secondly, and closely linked to 
this, the training colleges remained outside the university system until relatively recently and so entry to them 
was not as prestigious as, for example, entering a major university at the age of 18. 
Secondly, it may well be the case that it is precisely because there has been so much development of the primary 
school curriculum during the period since the Second World War that it has become the object of close parental 
scrutiny. Is the primary school an arena where, more than at secondary level, the parents think they know best? 
Also, in recent years, there has been a massive increase in the number of classroom assistants who are not fully 
trained and who are often themselves parents. Does all this work to diminish the sense of professionalism 
attaching to primary school teaching? 
 
But there is a deeper answer. Could it be the case that, however challenging and difficult the task of educating 
younger pupils may be, in reality it is those who work with young people approaching university entry that win 
most public esteem? That too may be a consideration. For all of these reasons, and perhaps more which we can 
only conjecture, it still remains true that the primary sector remains the poor relation in the United Kingdom and 
this seems likely to continue.  
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CONCLUSION: WHAT ARE THE PROSPECTS FOR TEACHING AS A PROFESSION? 
I believe the prospects for teaching as a profession in England will depend almost completely on exactly how 
the credit crunch works itself out over the next twenty or so years. The prospects are not encouraging. Britain is 
suffering disproportionately from the credit crunch because of the extent to which financial institutions have 
become central to the economy and also because of the regime of deregulation which the government has 
allowed in recent years. That will have inevitable consequences. The public sector of the economy will remain 
short of funding for the foreseeable future. His means there will be no spare capacity to fund any major 
developments or any redirection of teaching. If unemployment rises then the number of pupils coming from 
financially disadvantaged backgrounds can only increase. Against this sombre backdrop, teaching will have 
some attractions as a form of employment because of its relative job security. But it seems very unlikely and 
implausible that teaching will become better paid, and that would be one key to professional advancement. I can 
see little prospect of the press or parents relaxing their involvement in what goes on in school and as a result I 
see little prospect of full control of the schooling of children being handed back to the experts, the teachers 
themselves. I am sorry to be so gloomy, but in brief I have to conclude that the likelihood is ‘more of the same’. 
 
If this is the case it does not remove the need for those of us who believe in a truly child-centred education to 
continue to fight and to lobby for what we believe in. I am not saying that we should be subversive but I do 
believe that a practicing teacher can and should seek out every opportunity to ensure that what goes on in the 
classroom, even within the limits laid down by government and other external agencies, meets the needs and 
aspirations of the children And tends to their curiosity and their inventiveness. A good teacher can pluck really 
meaningful experiences for the children in even the most unpropitious circumstances. That is what hundreds of 
teachers in Britain are doing day by day, every day. Managerialism and a ‘tick-list’ approach to teaching which I 
described in my most recent book are not the answers. But teachers can keep up the struggle for children to 
enjoy their schooling and for them to take really meaningful experiences from it. It is essential for this to happen 
if those children are to become thinking and constructively critical members of society as adults. These 
questions of how children are taught and how teachers are regarded are not sterile debating issues. They are part 
of the determination of what kind of society we want in fifty years time. Those of you who are working as 
teachers right now, whether in England or Japan, have a big responsibility. Although not everyone recognises 
this, your work is of enormous importance for the future of society in ways that go well beyond simple issues of 
instruction and the monitoring of learning. 
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Notes 
 




From the Nineteenth century there were two separate kinds of school with different routes into a teaching 
career: 
1. Elementary schools:  
Teachers trained either through the pupil-teacher route, working whilst they were still a senior pupil as an 
assistant teacher and being trained after school by the head teacher and usually also in a normal school or 
teacher’s centre. These were run by the School Boards and then after 1902 by the Local Education Authorities. 
Some students went on to a two-year course in a training college. After about 1905 the pupil-teacher system 
died out and almost all entrants left secondary school at 18 to follow the two-year course in a training college. 
2. Secondary schools: 
Many teachers followed a university course in their chosen subject and then went directly into teaching. This 
practice persisted until about 1965. Increasing numbers went on from undergraduate study to follow a one-year 
Post-graduate Certificate of Education Course (many universities called these Diplomas in Education). These 
courses were offered by university departments of education. 
 
KEY DATES: 
1944: McNair Report: Teachers and Youth Leaders. 
This calls for a three-year course in the training college rather than the existing two-year course. It also 
recommends the establishment of Schools of Education to be run by University Departments of Education. 
These would guarantee academic standards in all of the training colleges in their region. Most universities 
comply quickly. It advocates the use of speech therapists to ensure that all entrants to teaching have a good 
accent and speak clearly but it makes no other recommendation on the curriculum. 
 
1947-1951: Emergency Training Scheme (a one-year programme, mostly for newly-demobilised members of 
the armed services) trains 34,000 new teachers to enable the raising of the school-leaving age in 1947.  
 
1958: Government publishes The future demand for teachers (HMSO) and a campaign to expand teacher 
education begins. 
 
1960: All students passing through training colleges are to follow a three-year course of training instead of the 
existing two-year course. 
 
1961: National Advisory Council on the Training and Supply of teachers calls for degree courses to be made 
available for all students training to teach, including those in teacher training colleges. 
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 1963: Robbins Report This re-designates the training colleges as colleges of education and calls on the 
universities to oversee degree courses in their local colleges. Many universities initially refuse to award 
anything more than a general degree rather than an honours degree to students from their local colleges. 
 
1960s: the Colleges of education begin to evolve. Many are no longer single sex, with female students only. 
They become larger. Many new staff are male: previously those training for the primary sector were almost 
always taught by females in the training colleges. 
 
1965-1975: Many colleges of education introduce a fourth year of study to enable students to qualify for an 
honours degree. Bachelor of Education courses begin to appear in the colleges. 
 
1969-1977: The publication of five Black Papers by right-wing political commentators leads to criticisms of 
the teaching profession and results in growing demands to abandon experimental and child-centred approaches 
in teacher training. 
 
1967: The Plowden Report calls for a full enquiry into the training of teachers. 
 
1972: The James Report, Teacher education and training, is published as a response to the Plowden Report’s 
recommendation. It calls for three stages of teacher training; first academic study, secondly initiation to teaching 
and, thirdly, induction to teaching itself. Each stage should be of two years and a teacher should not be 
recognised as fully qualified until all three stages were completed. This was never implemented because there 
were no clear proposals on how it would be funded. It was the first clear evidence of government willingness to 
dictate the curriculum of initial teacher education. The report called for a National Council for Teacher 
Education. 
 
1965-1980: The Council for National Academic Awards, set up in response to the Robbins Report (1963), 
validates an increasing number of college of education courses as numerous colleges merge with their local 
Technical College to form the nucleus of a new ‘Polytechnic’ (in 1992 these Polytechnics were re-designated as 
new universities). 
 
1983: White Paper Teaching Quality spells out the Government’s determination to dictate courses in teacher 
education. 
 
1983-1985: Government Inspectorate reviews teacher education and publishes Quality in schools: the initial 
training of teachers. This suggests ways to improve teacher training courses.   
 
1984: The Council for the Accreditation of Teacher Education is set up with William Taylor as its chief 
executive. It oversees and approves all teacher training courses. Fourteen criteria approved by the Government 
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which must be met by all teacher training courses are spelt out to all those working in teacher training. Teacher 
training courses become subject to inspection by the Schools’ Inspectorate. 
 
Since 1990: Four new courses are introduced to meet the chronic ongoing shortage of teachers. These are the 
School Centred Initial Teacher Training Course; the Graduate Teacher Programme; the Registered Teacher 
Programme and Teach First. 
 
1998: The General Teaching Council for England is set up to regulate the teaching profession. It is made the 
awarding body for initial teacher training. Its archive material is kept at the Institute of Education, University of 
London. 
 
2008: The Training and Development Agency for Schools is set up to support existing institutions. It prepares a 
five-year plan (see http://www.tda.gov.uk). This plan includes a practice-based higher degree at Masters level in 
teaching and learning. 
 
Also, alongside all these developments, the Government has regularly for many years used directives and 
circulars which are sent directly to the teacher training institutions to stipulate particular elements of the courses 
taught or of the qualifications of those recruited. Circulars such as these have been used, for example, to ensure 
that all entrants to teaching have appropriate qualifications in English and Mathematics. 
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2010 年 2 月 27 日，武庫川女子大学文学研究科教育学専攻セミナー 
Seminar on 27th February 2010 in Mukogawa Women’s University 
 
専門的職業としての教職 
Teaching as a profession 
ロイ・ロウ＊著（山﨑洋子＊＊訳） 
Roy Lowe＊（translated by YAMASAKI Yoko＊） 
 
Ⅰ．英国で初等学校1の教師になること：2010 年の状況 
(BECOMING A PRIMARY SCHOOL TEACHER IN 





























































は 3～4 年間，夜間制では 4～6 年間です。 
 
これら A と B の学部課程への入学は UCAS 2を通じてな
され，それが連合王国のあらゆる種類の大学課程への唯一
の道となっています。 
* ロンドン大学（University of London） 
** 武庫川女子大学（Mukogawa Women’s University） 
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２．大卒者のための教員養成   
(Postgraduate teacher training) 




























































３．雇用基盤の教員養成   















































(THE PROFESSIONAL STATUS OF TEACHERS: 



































第 1 に， 専門職の特性とは何か。 
第 2 に， 主要な専門職は英国（Britain）でどのように発達
してきたのか。 
第 3 に， 教育は歴史的にどのように発展してきたのか。 

















































(HOW HAVE THE MAJOR PROFESSIONS 


































































































































































































































































































































(THE SECOND QUESTION: WHY HAS PRIMARY 





































(CONCLUSION: WHAT ARE THE PROSPECTS FOR 




















































































1 イングランドとウェールズの‘Primary School’は，5 歳
から 11 歳まで（reception，Year 1-6）の子どもを対象と
する。この学校は日本の小学校とは異なる部分が多いた



















 の手続きが可能であり，最大 5 つのコース（医学系は 4
つ）まで共通の願書を使って入学の申し込みができる。
UCAS への出願時期は EU 圏以外の留学生の場合は，通
常 9 月 1 日から翌年 6 月 30 日までとされているが，人
気コースなどはすぐに定員に達して締め切ってしまう
ケースもある。なお，オックスフォード大学やケンブリ




3 元来，1951 年に導入された中等学校修了基礎資格 O レヴ




Certificate of Secondary Education）の 2 つがあった。1988















Transformation of Higher Learning 1860-1930: Expansion, 
Diversification,Social Opening, and Professionalization in 
England, Germany, Russia, and the United States (Jarausch, 
Konrad H.)（京都：昭和堂 2000）がある。 
6 スタンフォードシャーは，イングランドのウェスト・ミ
ッドランド地域（West Midlands region）にある。 









































赤レンガ 6 大学には，バーミンガム大学（The University 
of Birmingham - royal charter granted in 1900），リヴァプー
ル大学（The University of Liverpool - royal charter granted 
in 1903），リーズ大学（The University of Leeds - royal 
charter granted in 1904），シェフィールド大学（The 
University of Sheffield - royal charter granted in 1905），ブリ
ストル大学（The University of Bristol - royal charter granted 
in 1909），マンチェスター大学（The University of 
Manchester - formed in 2004 with the merger of Victoria 












格から，鉄の女（the Iron Lady），アッティラ（Attila the 
Hun）などの異名をとる。尊敬する政治家がウィンスト
ン・チャーチル元首相であることは，良く知られている。 
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